An evaluation of the primary gifted & talented strand of Excellence in Cities during its pilot year (2000-1): recommendations on enhancing its effectiveness as it is adopted in other LEAs and guidance for LEAs and schools on identified good practice by unknown
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In 2001 Nord Anglia was commissioned by the DfES to produce the best practice guide from the secondary pilot programme of the Gifted and Talented Strand of the Excellence in Cities Initiative.

In March 2002, Nord Anglia Education plc was again commissioned by the Department to carry out a research project aimed at evaluating the effectiveness of the introduction of the G&T strand within the Primary Extension Project during 2000-1.  The team were asked to make recommendations for improvement and to identify good practice and to make recommendations for improvement.

The Nord Anglia team was led by Peter Brereton who has a specialist responsibility for developing in-service training and development programmes and 15 years teaching experience. He is currently Director of Operations for Enabling Educational Excellence, a,  a company dedicated to producing interactive DVD based training programmes. He was a member of the research team who developed the good practice guide from the pilot G&T programme in the secondary phase in 1999-2000.

The strategy adopted by the team effectively replicated the secondary evaluation. ThroughThrough questionnaires and interviews, the strand co-ordinators or primary lead co-ordinator were asked to identify good practice in their schools for the team to follow up, and effective responsible teachers and school co-ordinators for us to contact.  Some forty schools were then visited by members of the team.  

In addition to these schools we also visited a number of the primary schools within the PIPAR project (Appendix3)The PIPAR section isn’t included here. These schools were only two terms into a three year Gifted and Talented action research project, but had been selected for this initiative because of their prior experience and background in the area of provision for the more ablegifted and talented children.

































A year on from the our evaluation project of the secondary pilot, the team found someprogramme, some  of the same strand co-ordination and management issues are reappearing within the primary extensionpilot. However, overall, the primary pilot hasd greatly benefited from the experiennces of the secondary pilot. 
1.	
1.	The primary schools we visited have unanimously and overwhelmingly adopted this programme. The attention it brings to a ‘forgotten’ group, the importance it places on teaching and learning strategies, the additional resources, both for funding activities but also for giving time and status to the responsible teachers, were all cited as very positive. However it was clear from our surveys that it also had the effect of releasing enthusiasm and motivation amongst the school based responsible teachers. This dynamism and hunger for curriculum based provision amongst teachers is, a critical factor in the success of the Gifted and Talented Primary Extension Project.

2.	
3.	The criteria for selecting schools for the Primary Expansion varied widely between areas.  The clusters generally have geographical relationships (and some family structures). Many of the schools were chosen as they were not receiving alternative funding. FSM was also a key indicator for selection.
4.	In many areas, the Partnerships have initiated the primary programmebeen quickly through to respond to initiating the primary programme because of  the existing EiC structures. The strand co-ordinator and the primary lead co-ordinator have had the benefit of the experience of the secondary programme and Iin some areas there is excellent liaison between the G&T primary and secondary co-ordinators (in some areas it is the same person!). .

5.	
MostThe appointments of the strand and lead co-ordinators haves been well madeappropriate. The majority have the appropriate status, experience and expertise. However but time allocations still vary enormously. Most of the strand and lead co-ordinators have been in place from the start and  Tthere has been far less turn over than in the secondary phase.
6.	

7.	In many areas, the Partnerships have been quick to respond to initiating the primary programme because of the existing EiC structures.

Communications between strand co-ordinators and responsible teachers has improved in terms of support and clear guidance since our visits last year. The quality of the written guidance and support literature in some areas was outstanding.
Primary schools have unanimously welcomed this programme. This is mainly a resultbecause of the importance it places on teaching and learning strategies and the allocation of additional resources.  However, the strategy is also feeding the enthusiasm and motivation of responsible teachers.
Schools have started to consider a broader range of characteristics in identifying their ‘gifted’ children.  Some schools and partnerships are making good use of external experts to help in the process of identifying ‘talented’ pupils. 
8.	8.	The national training programme has had good take up (with only limited exceptions). However tThere are but some reservations about the need to seek accreditation have been expressed. Overall, the response has been much more positive than in the secondary phase. 
9.	
Schools have started to consider a broader range of characteristics in describing their ‘gifted’ children, other than just test and assessment indicators and have initiated ‘shadow’ groups. This appears to work well. 

Some schools and partnerships are making good use of external experts to help in the process of identifying ‘talented’ pupils. 
10.	9.	This is particularly the case in small schools where these specialist expertise and insights are not otherwise available.

In some areas parents are involved in supporting the programme, although this level of openness varies. Schools have mainly adopted an open policy although the level of openness varies.
 

10.	Inherent in smaller primary schools , is the limited skills base amongst teachers for providing programmes for talented pupils.  and when coupled with a limited expertise in identifying talent through provision, Ssome areas of potential talent, such as drama,  are iwere inevitably going to be overlooked. Drama is one such area of under representation.

11.	
Then need to provide additional programmes for talented pupils is mostly being met outside school hours. This is where effective networking of schools within the partnership or the cluster can provide the breadth of experience to both identify and stimulate through provision enabling schools to cater for individual talent.

The selection of schools for has been very positive but the criteria vary from area to area.  The pilot clusters seem to have been set up relatively quickly and generally have geographical relationships (some family structures). The choice of a significant number of pilot schools has been made on the basis that they weren’t previously receiving external or initiative funding, for example EAZ. FSM is a key indicator for selection, as can be the number of Level 5 or above achievements. In some areas the common criteria for the G&T Strand are the characteristics of high free school meals and significant achievements at Level 5. 

12.	We found a significant number of schools that ‘harnessed’ the G&T initiative in order to pull together other related activities and pool the funding to afford a major expenditure, like, additional classroom support. Several sources of funding have been used to supplement central budgets in order to raise standards within Excellence in Cities primary schools.

13.	We have found sSchools have generally taken an ‘inclusive’ view of G&T provision which if too large a proportion of the children are identified. On the whole, this is welcomed, but, this inclusion can mean that the funding available funding is being diluted.


11.	Communications between strand co-ordinators and responsible teachers has improved in terms of support and clear guidance since our visits last year. The quality of the written guidance and support literature in some areas was outstanding.

14.	Some strand co-ordinators have withheld held somecentral funding centrally for which their schools have been invited to bid. This has resulted in some innovative projects, however, we did see some evidence of schools ‘taking the money’ to enhance activities which they would have done anyway. However, it appears that the scope and quality of the projects had been enhanced through additional support or investment in resources.. Overall, the pilot schools have spent the additional funding well. and generally achieved good value for money.

15.	The monitoring of the G&T Strand within the sample of schools we visited had been seamlessly absorbed into the existing and mostly well established school monitoring systems. Evaluation, mainlyboth formal and informal in nature, iswas starting to happen but it is many said that it was still ttoo early to draw any firm conclusions. Evaluation tends to focus on what activities are taking place rather than their effectiveness.Many teachers we spoke to could point to some clear evidence from SATs results that, in their own opinion, confirmed that the programme was having a positive impact on standards. There was also an almost unanimous agreement that the initiative was having diverse and sometimes immeasurable benefits generally.

16.	However, Aat partnership level, there is we saw a a wide variation in the depth and quality of the monitoring and evaluation. Some areas put a tremendous emphasis on this area whilst others doid not. Most are still at an even earlier stage than the schools, in formally evaluating the wider impact of the programme. 







































































Strengths of current practice.


A variety of formal identification procedures are readily employed in a majority of schools. In the schools we researched they typically included;

Teacher Assessment




Optional tests across KS2
Science tests across KS2
Reading and spelling tests
Non verbal reasoning (NFER)
Individual and group tracking sheets
Formal assessment of writing
CAT tests.

Those schools that have developed a broad and balanced approach to identification are more likely to include underachieving pupils.

The creation of ‘shadow groups’ or ‘feeder groups’, indicates that some schools are exposing those children with latent potential or underachieving gifted and talented children to some of the opportunities enjoyed by pupils in the G&T cohort.






Less frequently used, were Mmore informal identification procedures such as peer or parent nomination, the acknowledgement of emotional intelligence, and the use of external experts were less frequently used to identify the cohort. Understandably schools have needed to establish a non-subjective basis for identification in order to be able to defend or qualify their decisions. As schools become more confident in their assessments, they may consider a broader range of identification procedures that rely less on just academic assessment information and data.

The focus on formal identification procedures can lead to schools failing to identify pupils with potential or those who are underachieving.






As schools become more confident in their assessments, they may wish to consider a broader range of identification procedures that rely less oncomplement academic assessment information and data.

The provision of early iIdentification needs, greatly assisted by Responsible Teachers, needs to be a dynamic, regularly reviewed process and this, together with the potential for identification of younger pupilsat earlier Key Stages, needs further consideration by many schools.

The implications for pupil progress when children are ‘removed’ fromleave the G&T cohort are yet to be fully explored by many schools and they could improve the way in which they handle this, making use of feeder groups’.







The Grove School, Birmingham ,as part of the PIPAR project, is currently researching the hypothesis that, if children have access to music tuition from Year 4 onwards, it not only raises their musical attainment and develops positive attitudes to music but also has an impact on self-esteem and learning in other areas. This project is in year one of a three year project but already positive progress is noticeable. All 90 pupils in Year 4 have had access to music tuition. At the end of the year,; the most talented pupils were identified and selected via a mixture of self nomination and evaluation, parental support and views, identification through the provision by peripatetic music tutors, and observation by class teachers.  As a result, 45 pupils will go on to have further music tuition in Year 5.

The G&T Co-ordinator in Dinnington Primary School, Rotherham, works closely with the assessment co-ordinator. Identification is linked to the school’s tracking system, together with teacher observation and assessment to provide, a comprehensive approach to identification. In each of the last two years, an underachieving child has been identified on the basis of staff intuition and recommendation. This has led to some successes at Level 5 in Maths and Level 6 in English in Year 6 SATS. Staff are increasingly aware of identification for G&T with younger children in KS2 and optional SATS at Year 4 suggest achievements of Level 4A and 4B with potential for Level 5. There has been a noticeable knock-on effect on staff expectations of raising their pupilsstandards. 





2.	A WHOLE SCHOOL APPROACH TO G&T
2.	EMBEDDING G&T PLANS INTO WHOLE SCHOOL APPROACHES.


Strengths of the current practice.

The most effective schools we visited werare those where the following features arewere clearly evident.

	A clearly communicated vision of the place of G&T within the culture, ethos and values of the school community, articulated through school leadership. 
	The leadership of the G&T programme is given significance and importance by the senior management team, available resources are identified, sufficient time is provided and adequate support given. 
	Where sSenior management team support is highly visible and, the priority for the G&T programme within the school’s development plan is clearly evident.
	There is a firm and shared belief within the school that G&T provision cannot exist in isolation. Identification is linked to the school’s monitoring and tracking system, , school targets are negotiated and set and curriculum provision is planned on a whole team basis. G&T is integral to all that happens. Underachievement is clearly observable and strategies are implemented to reverse it. 
	Identification processes are regularly reviewed and discussed at staff meetings and a broad range of assessment and informal identification methods are employed. 
	Pedagogy, the intellectual and social needs of the G&T cohort and whole school strategies such as higher order questioning skills are regularly discussed. The school community regularly discusses pedagogy and the intellectual and social needs of the G&T cohort. Whole school strategies such as higher order questioning skills Tare regularly discussed and there are opportunities in every lesson to provide a significant chchallengeange for the most able pupils. 
	There has been a reviewSchools have strategically used the Gifted and Talented strand to review  of how teachers they plan, differentiate and recognizse the different ways that children learn. 
	There was little coherence between the strands of the EiC programme although; the link with the learning mentor and the G&T cohort was clearly in the preliminary stages.
	Staff willingly share their skills and there is continuing professional development at all levels. 
	Parents are openly involved in the strand and have been invited to The school is open and inclusive with parents, inviting them to contribute to both identification and provision. Schools encourage the notion  of that this is a ppartnership.  and as in any relationship, success takes all parties.
	
	There is a climate of sharing and celebrating success.

Many of the schools involved in the Primary Extension Project have moved quickly to ensure that the activities they provide for their pupils are not ‘bolt on’. In many instances school ethos has changed and there is an increased awareness of the needs of Ggifted and Ttalented children. 
Many schools have instigated setting and this has helped to ensure that differentiation covers the whole spectrum of ability. Some schools have set across years and created more sets by using extra members of staff. 

Schools have generally reported that there have been very few negative issues with parents or governors in implementing the programme. Good communications have been the key to this success.. However, there is still some sensitivity about the name ‘gifted and talented’. 
Weaknesses

Primary lead co-ordinators and Responsible Teachers are not given sufficient time to carry out their duties effectively.

The erosion of nonNon- contact time has reduced is being eroded. This has several repercussions, one of which is the willingness and opportunity for teachers and responsible teachers to actively support and work with others in the classroom. 
In some areas the limited availability of suitable supply staff curtails the attendance of some Responsible Teachers at network meetings. In addition, where a Headteacher or deputy is also the Responsible Teacher, their attendance at network meetings is poor. These factors all have an influence on the opportunities for sharing best practice.


There was little evidence of  coherence between the strands of the EiC programme although links between the learning mentor and the G&T cohort were beginning to emerge. Learning mentor support for the able but underachieving pupil and the managementing of pre and post school learning support were evident in some areas.
There is still some sensitivity about the namewords ‘gifted’ and ‘talented’.
There is little evidence of any effective transition strategies.

Recommendations.
The support of the Headteacher and SMT is crucial to the success of the G&T strand gifted and talented provision in schools. 
More time needs to be given to Primary Lead co-ordinators and Responsible teachers to ensure that they havecan sufficient time to carry out their duties effectively.
The establishment of the strand within the school development plan is essential if it is to be successfully embedded. 
The opportunity for a full whole school discussion of the issues and the implications for learning and teaching was an essential feature in bringing about the changes of school climate in this area. 

The support for the able but underachieving pupils and managing pre and post school learning support were evident in some areas but need further development.





	Non contact time is being eroded. This has several repercussions, one of which is the willingness and opportunity for teachers and responsible teachers to actively support and work with others in the classroom. 






At St. Kentigern’s RC Primary, in  Manchester, the G&T programme is championed by the Headteacher whose leadership and educational philosophy is a key and crucial ingredient in transforming the school’s approach to learning. The school leadership focuses staff on high expectations, higher order thinking and concepts, questioning skills and enrichment activities that put the fun back into learning. The staff development programmes place G&T at the heart of this integral approach.














Strengths of the current provision.

There is a  research team found a wide variety and richness of classroom provision in many schools. Manyost schools we visited have clear differentiation strategies which are embedded in the curriculum and are jointly planned for by all the year group teachers.
In maany schools, where size large proportion of schools, where size permits, years are separated into ability groups for maths and literacy, with additional provision for the G&T cohort. 
Early reactions to the pilot year were characterised by an abundance of activities after school. Schools are beginning to become more focused on embedding provision for G&T pupils within their normal and everyday provision. This work was most advanced in the PIPAR schools. we visited.
Only in a minority of schools did we find acceleration and this was mainly for pupils in maths and music. The pace suited the children concerned and challenged them intellectually. Most schools expressed concern about the use of acceleration and the potential transition problems for secondary education. 
The most evident provision for G&T was where pupils were given an enriched curriculum in terms of the breadth of the experience rather than through increased depth or faster pace.  rather than material or concepts from a higher National Curriculum level. This was trueseen across a wide variety of subjects. 
Evidence suggests that mMany schools are developing children as thinkers rather than memorisers and using higher order questioning skills as a regular aspect of every lessons. Some schools have done considerable work in identifying what kind of learners G&T children are and tailoring their own teaching approach accordingly.
Some Partnerships have given priority to considering acceleration and what  specialist provision might be needed for a selected group of children from several schools. 

Some schools have done considerable work in identifying what kind of learner G&T children are and tailoring their own teaching approach accordingly. 
	Many schools have introduced rigorous reviews of the progress of individual G&T pupils. These reviews can occur as often as half-termly although it is more common for them to occur termly. 
Some schools are setting their pupils targets and more able pupils individual targets, and drawing up Individual Action Plans.
Every school visited could give an impressive list of curriculum areas where provision had been introduced, improved, extended or enriched.
Where schools had been given responsibility for devolved funding responsibility, provision was varied and generally integrated with the schemes of work already being implemented within the school.
Effective enrichment sessions are often delivered by visiting experts or professionals. The subject areas are vast, ranging from Latin, Debating, Philosophy and Architecture, Drama, Art, Dance, Sports, Weaving, Craft, Gardening and Chess to languages such as Spanish, Italian and French to mention a few common examples. 
Weaknesses
Early reactions to the primary extension were characterised by an abundance of activities after school. The quantity and quality of these activities vary widely. 
TheSome benefits of the G&T strand are not easily measurable and not necessarily quantifiable in terms of raising standards. Many schools felt it was difficult to disentangle these benefits of G&T activities from what schools normally do.




The research project uncovered a number of instances where schools use an Individual Learning Plan, which is reviewed weekly and discussed between the pupil and teacher or learning mentor. It was also a key mechanism to make the most of parental support and giving children clear targets to measure progress. This mechanism seemed to work very well but required some teacher time and pastoral support.  
Provision needs to focus on eEmbedding of the provision for G&T programme in schools so that it is a children needs to be a ‘normal and everyday’ aspect of teaching and learning.
More work needs to be done  on developing accelerativeon approaches – in the context of improved transition, and providing thean appropriate pace of learning for some pupils.
The implications for continuity and progression, especially at Key Stage 3, need to be explored further.
Increased and improved motivation, greater and more intense interest, growth in confidence and raised self-esteem, are clearly evident amongst pupils and schools said that the strand had brought a positive atmosphere to the school.






At Our Lady & St. Philomena’s Catholic Primary School in Knowsley, 
G&T strategies are embedded into all teaching. Planning always includes differentiation, challenge and open ended questions. Progress is reviewed weekly to identify those pupils who are exceeding targets and those who are not attaining them. Strategies are then formulated on how to address these issues.

In Southwark, the local authority has introduced a generic form for schools to help them set pupil targets. The pupils, school and parents are each aware of the targets set and pupil progress is reviewed against those targets on a regular basis. During regular reviews at Pilgrims Way Primary School, Peckham, targets are set to improve areas of weaknesses of able pupils whilst building on their strengths. This has had a positive effect in broadening and enriching the experiences and achievements of able pupils. 

At John Ruskin Primary School in Southwark, the foci for the school has been around how children work and learn, higher order thinking and questioning skills. There is setting for English and Maths. Within the school policy, it is expected that all plans must have separate, differentiated activities for more able children as one of the and there are 3 levels of differentiation for each class.

At Riversdale Primary School, Wandsworth, a classroom assistant is employed using G&T funds, particularly to help the G&T cohort in investigative work with mathematics and science.

The Headteacher at Welford Primary School, Birmingham was seconded last year to work with the Birmingham Education Authority Head of Research and Statistics to monitor and evaluate developments for the local cluster of primary schools. As a result, a tracking system has been devised to be used within the SIMMs system. The aim is to record each G&T cohort’s achievements. For each child there is a record of ethnicity, free school meals, EAL, gifted or talented, association with learning mentor programme, SATs and QCA results. Individual targets are recorded, as are achievements of levels of progress in reaching those figures. It has been the intention from the outset to record more than statistics and there is therefore a holistic approach to the recording children’s aptitude and attitudes, based on class teachers’ and children’s own views. 

The OWLS reading programmess have were usedtaken root in manya number of areas across the country. However, there is a particular focus on the programme in Lambeth where 20 or so schools are involved. In this Borough, OWLS means Open Way in Lambeth Schools and has promoted reading for KS2. 
G&T funding has been used to purchase the OWLS recommended list of books. From within the list for each age group, sets of books have been purchased for regular reading sessions with in school and for homework sessions with parents. Pupil guides offer includesupport materials to develop understanding and to encourage support the child’s progress through the recommended reading materials.. They offer an attractive challenge, which the children seem to love. 


St Kentigern’s RC Primary School, Manchester, has enabled the responsible teacher to extract groups of pupils for acceleration and enrichment broadening activities. She does not have class teaching responsibilities and can therefore provide very focused and targeted programmes for the most able pupils across the whole school.






	The quantity and quality of these activities vary widely. We found limited evidence of the immediate evaluation by schools of the enrichment activities and therefore to some extent the quality of the activities. 







Strengths of the current provision.

Many schools have introduced or increased the number of out of school clubs which children can attend. These arewas also used as a support mechanism for those who are underachieving.  
There is considerable provision to cater for gifted children of exceptional ability through the use of master classes, or more focused study support activities, which are mainly delivered through outside of school provision, or some more focused study support activities. Many schools have opted to broaden and diversify the learning experience for children operating at say Level 6, rather than attempt to move children to Level 7 material.
Effective enrichment sessions are often delivered by visiting experts or professionals. The wide range of subject areas include are vast, including Latin, Debating, Philosophy and Architecture, Drama, Art, Dance, Sports, Weaving, Craft, Gardening, Chess and  languages such as Spanish, Italian and French. 
Visits and participationng in musical events is widespread as is the involvement of external agencies, like football clubs and universities in some areas. Poets and Artists in residence awere common and all these areas were likely to draw upon contacts from the local community or parents are effectively used.
Many schools are taking advantage of schemes run by the Partnership to help talented pupils broaden their experiences. 
Partnership led projects have advantages in terms of the efficiency of organisation, the breadth and variety of activities that can be offered, and their ability to provide specialist provision.
	We interviewed schools about what they thought would be the legacy of the G&T programme. None said that retaining the enrichment programme would be a priority. There is the perception that this is a bolt-on aspect and would be one of the first aspects to be dropped if funding is withdrawn.
	Although some schools do work well in clusters, it appeared to be the exception rather than the rule. Where it did work, it worked very well. However, because of the wide distribution of schools within local authorities there are very few fully operational clusters. The most common cluster activity was teacher networking.
Weaknesses

There is a perception that this is a bolt-on element of the strand and would be one of the first aspects to be dropped if funding is withdrawn.
The skills and knowledge gained from study support activities are not always built on effectively within the classroom.
The range of provision for talented pupils varied enormously between areas– and oftenis often depends reliant on the qualityability of the strand or lead co-ordinator to organise such activities,.
Although some schools do work well in clusters, ithis is often under-developed. appeared to be the exception rather than the rule. Where it did work, it worked very well. However, because of the wide distribution of schools within local authorities there are very few fully operational clusters. The most common cluster activity was teacher networking.






More effective networking of schools could provide the breadth of experience to help improve both identification and provision for talented pupils.
Schools need to consider how they can improve the monitoring and evaluation of study supportG&T activities and provision.
The use of Learning Mentors by some schools to organise and run such schemes was especially welcome as it boosted the role and status of this key support strand.






In Brackenbury Primary School, Hammersmith and Fulham, The learning mentor runs a pre school ICT club to discourage truancy by those children who feel disengaged from school. This strategy is also used to identify those who that are gifted and talented but are underachieving. However, aAll the G&T cohort also have Individualised Action Plans and the need for specific study support is would be identified within theseis plans.

A starting point at Hawksmoor Primary School in Greenwich is to inform parents of the ‘breakfast bar’ and ‘homework club’ which are the school’s provision for study support. In addition a more specific homework programme is being organised by the Learning Mentor for ten children for 10 weeks, to develop good homework habits.

Black Brow Primary School, Knowsley have chosen to focus on challenging and stimulating the more able but underachieving children. They have therefore included an After School Club, giving children the opportunity to work in small groups on focused, fast paced activities in literacy, numeracy, science and IT. They have also held arranged Individual Research Projects. For example, ( the children wrote and presented a project on space and cosmonauts) based on the visit of two Russian cosmonauts to the Partnership. and through links with their cluster schools, the children wrote and presented a project on space and cosmonauts.


Welford Primary School Birmingham has, as part of its raising achievement programme in the curriculum, chosen to focus on writing ability. They hold a one-week programme during the Autumn Term to develop able writers and invite professional writers to visit the school and work with the children. In addition, an after hours writers club, which the children join by invitation, gives an opportunity for G&T children to produce a school magazine.

Brackenbury Primary School, Hammersmith and Fulham hosted a pottery activity for a number of local schools. This entailed the school buying equipment and materials for the project. The outcome was a very successful collaboration with other schools. Pupils who took part had been identified as talented in art and were involved in design activities. The spin off for the school is that by hosting the initial activity, they have been able to provide wider experiences for other pupils in their school and staff have been involved in further training to help them embed the school’s curriculum.

There are a number of schools in the programme that share their experiences with other, local non-EiC schools. West Hill Primary School, Wandsworth is a Beacon School and as such has a role to play within its local cluster to share good practice. The school holds a termly conference for its local cluster where issues relating to the strand are discussed. For example, curriculum planning and information sharing has moved from a focus on ‘policies’ to ‘planning’ to ‘schemes of work’. The school also acts as host for the Borough’s ‘Brain Busters Club’ to promote high order thinking skills.

A number ofSome schools have formed partnerships with local community partners.external bodies. These bodies include Further and Higher Education establishments and local businesses.  At Osmani Primary School, Tower Hamlets, a sound relationship has been formed with Merrill Lynch. This relationship has mushroomed and currently 247 partners visit the school each week to mentor pupils in the school. They are involved in a wide variety of activities including numeracy, literacy, ICT and chess. The relationships formed between the mentors and pupils have increased improved aspirations and raised expectations. The Headteacher says that ‘Children now believe that they can do it’.












3.	MONITORING, EVALUATION AND MEASUREMENT.

Strengths of current provision 

The introduction of the Gifted and Talented strand in schools has led to a more rigorous review of progress of the pupils in the G&T cohort.

Increased motivation, greater interest, growth in confidence and raised self-esteem, are clearly evident amongst pupils and schools report that the strand had brought a positive atmosphere to the school.

Schools are starting to develop some individual tracking processes to measure the added value for the pupils on the G&T register. 

Some schools are setting individual targets, and drawing up individual learning plans, and are instigating reviews for all pupils, including the G&T cohort, on either a termly, or sometimes a half termly basis.

Schools reported that they felt more confident that gifted and talented pupils are now more likely to be sufficiently challenged.






Many schools find it difficult to disentangle the benefits of the G&T strand from the benefits of other school improvement initiatives.

Schools felt that many of the benefits of the G&T programme, such as higher self esteem and improved motivation were difficult to measure and that testing and assessment does not provide a total picture.

Most monitoring undertaken is of an informal nature and tends to concentrate on what activities have taken place rather than their effectiveness.
Information about the effective use of G&T budgets is, at best, patchy.





It is a fact that disentangling the benefits of the G&T programme from the other school provision is at best very difficult. It was evident from our research that schools were starting to develop some individual tracking processes for attempting to measure the added value for the children on the G&T register. This mMonitoring and evaluation systems and procedures need to be further developed as part of which is likely to be part of thethe whole school system.
Monitoring and evaluation needs to be on-going and dynamic and to focus more on the effectiveness of activities and the overall programme. 







The Headteacher at Welford Primary School, Birmingham was seconded last year to work with the Birmingham Education Authority Head of Research and Statistics to monitor and evaluate developments for the local cluster of primary schools. As a result, a tracking system has been devised to be used within the SIMMs system. The aim is to record each G&T cohort’s achievements. For each child there is a record of ethnicity, free school meals, EAL, gifted or talented, association with learning mentor programme, SATs and QCA results. Individual targets are recorded, as areis achievements of levels of progress towards them in reaching those figures. It has been the intention from the outset to record more than statistics. and thereThere is therefore a holistic approach to recording children’s aptitude and attitudesabilities, based on class teachers’ and children’s own views. 
At St Cuthbert’s with St Matthias CE Primary School, Kensington & Chelsea exciting results in creative arts have helped to bring a positive feel to the school. Carefully displayed and presented poetry and stories present compelling evidence of the rapid progress of children who respond eagerly to the opportunities available to learn English and use new skills creatively.

At St Jude’s CE Primary School, Lambeth, results from the OWLS programme have been most successful when reading tests have been introduced. Teachers indicate a development of comprehension as well as a keen enthusiasm by participants and individual lists of books read reveal the extent of the children’s appetite for reading.

At Margaret McMillan Primary School, Bradford the school has an ethos of celebrating higher achievement and children can articulate their own levels of progress. Learning outcomes are indicated for every lesson. Weekly tracking of children’s progress is monitored and staff respond to the needs of individual children. The Headteacher stated that ‘identification is the single most powerful thing we have done.’

At Our Lady & St. Philomena’s Catholic Primary School in Knowsley, 
G&T strategies are embedded into all teaching. Progress is reviewed weekly to identify those pupils who are exceeding targets and those who are not attaining them. Strategies are then formulated on how to address these issues.







Strengths of the current provision.

The majority of Responsible Teachers and Primary Lead Co-ordinatorsStrand Co-ordinators haved participated in undertaken the national training programme. 
Overall, responses to the national training programme were more positive and the training was better received than the comparable programme in the se than in the secondarycondary sector.
Those Responsible Teachers who have undertaken the national training at Oxford Brookesprogramme have greater confidence and understanding and are therefore better placed to help develop other teachers within their schools. 





Some Responsible Teachers are not fully informed about the training requirement before taking up post.

Accreditation of the national training programme is not well received.






Partnerships should ensure that responsible teachers are advised early of the requirement to participate in the national training programme, including the requirement to seek accreditation.






At Prescot Primary School in Knowsley, staff development is central to provision. In-service training has been provided by  Partnershipby Partnership and School Co-ordinators to support work with  for the under performing gifted children. , Liverpool University provides help with preferred learning styles and Levitas provides ICT training for staff to support a Year 5 group on AT1 science and mathematics. In addition four, four members of staff are currently undertaking postgraduate MA courses which include modules on accelerated learning. T which they are to share their learning with their colleagues.

St Kentigern’s RC Primary, Manchester has been integrally involved as a hub for the training and development of other Responsible Teachers in the cluster schools. The Headteacher is passionate about creating a culture of inclusion for the more able gifted and talented pupils and as the school is also within the PIPAR project, it is recognised locally as a ‘beacon’ for others. The energy and openness to support colleagues is widely demonstrated through regular network meetings.




